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ABSTRACT 

A study was undertaken to determine whether 
professors as role models are part of the collegiate experience of 
the majority of students and what specific role lodels the faculty 
convey. Implications of findings for the improvement of teaching and 
management in higher education were also assessed. Students and 
faculty from the College of Education at the University of Nevada and 
the University of Idaho -*ere studied. Student and faculty 
questionnaires were administered to undergraduate and graduate 
students and junior and senior professors. Four major role models 
were identified: academic, mentor, citizen, and friend. The academic 
model represented the academician and scholarly person, while the 
mentor was represented by a professor who was personally interested 
in students, could individualize programs and learning, and provide 
an exemplary personal model. The citizen modal was someone who 
believed in community interaction and represented the academic 
profession outside the campus. Finally, the Iriend was seen as a warm 
and friendly professor who could casually talk with students and 
relate to them in an informal manner. Since both students and faculty 
agreed that the roles of professional educator and mentor were most 
important, staff development activities and other approaches to 
enhance these types of faculty involvement were recommended. Student 
and faculty questionnaires are appended. (SW) 
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HIuhER EDUCATION FACULTY AS ROLE MODELS: 
A PERCEPTUAL COMPARISON BETWEEN STUDENTS AND EDUCATORS WITH 
IMPLICATIONS FOR THE IMPROVEMENT OF TEACHING 
AND EDUCATIONAL MANAGEMENT 

bv 

George kavina, Ed.D. 
University of Nevada 

Mel v in J. Fedras, Ed.D. 
University of Idaho 

It is well known in academe that college and universit/ 
faculty plav a crucial role in providing role models for 
students. In a broader sense Keating 1 934 -> writes that the 
whole educational environment is permeated by the 
relationship of the students with their teacher. The 
meanings communicated in this relationship are often 
unspoken. It therefore seems plausible that in some 
instances neither student nor professor are awar e of which 
role model is being c o n • ■ e v e d . 

Recent research = hows that students personal growth is 
fostered when thev co m e into contact with faculty who 3re 
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interested in them and encourage the»~ professional 
development through contact in an academic setting (Erkut 
and Mokros, 1*84; Levmson, 1*78; Rcwe , 1973). Research has 
also demonstrated that the roU model, especially that of a 
mentor, can have a valuable, positive effect on a person's 
career ( Ph i 1 1 i ps-Jones, 1982; Mi?sinan, 1982). Mentoring 
i= a wax of individualizing a student's education by 
allowing or encouraging the student to connect with a 
college staff member who is experienced in a particular 
field or set of sk i 1 1 s . 

Perhaps the mos t imp or tan t aspec t of the role mode 1 i n 
an academic setting is that people emulate models who are 
perceived to be similar f themselves ^Erkut and Mokros, 
1^84) . It is assumed th*t by demonstrating specific 
characteristics in a professional setting or role, college 
professors encourage students to emulate what they observe 
and internalize this into their own behavior. If college 
faculty demonstrate a strong commitment to gooc' teaching and 
the improvement thereof, aspiring teachers most likely will 
also. If a strong belief in community service is conveyed 
this too may impress upon the student a commitment to 
service to the community and thus the professional rcie of 
college professor combined with active citizen. addressing 
this i=sue Mb! e v -1985, p.7« states that, "as teachers and 
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educators, there i = a great need tor each of us to p 1 av a 
much more dynam.c and effect i ye role in political ?nd 
commun i ty affairs." FmaMy, the role of mentor may be 
conveyed by college faculty as they seek not only to teach 
but also to guide, counsel, empathize, encourage or lead. 

If, as research suggests, that professors as role 
models are part of the collegiate experience of the majority 
of students what specific role models do thev in fact 
convey? Also, what are the faculty and student perceptions 
regarding these role models and what are the implications 
for the improvement of teaching and management in higher 
education? These are the questions which this study 
addressed . 

Study C'es i on 

The study involved a representative sample of student 
majors in education on the camcuses of the Universit/ of 
Nevada , Las Uegas and the University of I daho , Moscow . and 
all faculty on both campuses in the respective Colleges of 
Education. A total of 140 students were queried Mith a 100/. 
response and 79 facultv with a 72V. response. Data was 
tabulated and percentages computed for each questionnaire 
item. Two questionnaires '"ere designed based on the 
concept s of numerous researches from < Bandur a , 1 v 0 9 ; 
Knowles, 1973; and Lortie, 1975). A sample of the student 
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questionnaire, faculty questionnaire, tabulated 
and student/faculty descriptions of role model: 
i n the append i x . 



responses 
can be found 



Pi scuss i on 



The results of this study indicated that faculty and 
students overwe 1 m i ngi y agreed that college professors must 
display a high interest in students and should model 
expected behaviors of a professional, especially a 
professional educator. Inherent in this was strong 
agreement among students that professors should provide i«ia = 
for students to learn and show them how to take 
responsibility for their own learning. In terms of the 
learning process, it i»i 5S strongly felt by students that 
professors should prcide learning tasks at various levels 
of complexity and structure presumably to account for 
individual student differences in learning- Students 
strongly agreed that higher education faculty should respect 
them by listening and being open to their ideas, that the/ 
should conve/ learning by example, be able to relate lifes 
experiences, convey a love for learning, and provide for 
learning tasks that challenge students by virtue of various 
levels of c omp 1 e w i t a n d structure. 

Faculty felt that it was important for them to share a 
basic trust with students, share opinions and ideas as ">e 1 1 
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as listen and respect student opinion. Professors also -felt 
that they should provide students with a multitude of 
opportunities for the de»>e 1 ocmen t of intellectual 
competence, communication skills and interpersonal skills. 

Students and facultv grappled with issues that were not 
directly classified as academic but were considered 
important to the learning process. Among these were the 
college professors roie as a mentor, advisor and friend. 

Faculty felt that as men tor s-adv i sors it was important 
for them to individualize student development unencumbered 
by age or timing requirements. They also strongly agreed 
that it was their role to facilitate developmental growth b > 
supporting and challenging the students. Students felt that 
the role of the faculty mentor fi*s to help them become 
actively involved in the planning and implementation of the 
learning experience. Thev also strongly agreed that a 
mentor should convey learning b example and that it would 
be an asset if the personalities of the men J . or and student 
were compat i bl e . 

Faculty and students disagrees on the issue of goal 
setting. Faculty strongly felt that a mentor should 
structure goals for student learning while students 
indicated frustration with to man/ yoa's. 

F h,cu ] f -< member s , in qener a 1 , *gr eed w 1 t h s tuden t s on 
the is Hue of friendship and out of c s ciss experiences. 
Facult- end students felt that it m 5 = somewh a t unimportant 
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tor them to interact with each other in a social setting but 
d'd agree that the structuring of out-ot-c ) ass experiences 
were i mpor t an t . 

The data discussed above together with the specific 
role mode Is as rep or ted by both faculty and students, 
provides the categories listed below. Other categories 
could also be listed but the data showed the^e to be the 
most i mpor tan t . 

FOLE MODELS 

The study results mdicsted that both faculty and 
students strongly agreed upon several role models that 
should be conveyed bv higher Education faculty. The most 
frequently mentioned model b. both groups was t h =« t of a 
professional, especially that of a professional educator 
which we will call the ACADEMIC. According to both groups, 
the qualities this person should model to students mere a 
caring and capable con M evor of scholarship, ncti"e 
professional involvement, one who can generate excitement 
for and 1 o»»e of learning, a pursuer of knowledge and truth 
to be used for the benefit of mankind *nd one who can relate 
a quest for continual lifetime learning. 

The model called MENTOP recurred in the literature 
treauentW and was used a s a bases for man. questions asfced 



BEST COPY AVAILABLE «. 

8 



on the research instrument. Th i s person or professor was 
seen by both groups as a person who was vitally al n'e in the 
profession and could model those extra personal qualities so 
important to students oersonal growth. The qualities 
identified included: an open mind, a h t ah level of tolerance 
regarding differing points of view, understanding, rapport, 
a kind and caring individual , a good 1 istener, a aood 
advisor with a strong positive attitude, one who is 
interested in students career goals and helps them to 
achieve them, and an organ ir:d individual who can deliver 
quality instruction by relating life experience in an 
enthusiastic and energetic wa>'. 

The CITIZEN was another model identified bv both groups 
and was seen by students as a prcfessor who could model the 
qualities of a contributing member of our society and 
indicative of the profession he or she represents- The 
qualities to be displ ayed wou 1 d i nc 1 ude a mode 1 i no of 
excellence and rapport with people, a helpful person willing 
to give of his or her time and service outside of the 
academic community* a h ardfior V i ng individual, one who can 
convey understanding of broad "lews reqaraing how a 
particular field relates to life in general, respect for 
other people, a christian lirestvle, and a leader that is 
responsible, honest and sincerely interested in people. 
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A final model category cos that of* a FRIEND. 
Predictably, this model was more important to students than 
to faculty possibl v because professors understand that undo 
famil iarity with students and their person lives can lead to 
later difficulties and possibly contempt. Professors 
i den t i f i ed on 1 / two qualities in this area; a warm , 
commi tted and concerned individual ana one who could convev 
individual understanding and the encour agemen t of personal 
growth. Students used the word friend several times and 
expected professors to model exemplary behavior that they 
could follow. They indicated this person should be a 
mature, wiser person, albeit older, and be able to relate in 
a personable manner to thorn. Tnev e pec ted this person to 
"practice what they preach" in and out of the classroom. 
The setting of a good e/. ample and honestv, especially in 
giving feedback were identified qualities. Finally, this 
person was seen as someone that students felt comfortable 
with and could casual 1 v talk with in an informal manner. 



IMPLICATIONS FOP PPhCTICE 



It appears from the foregoing data that students and 
faculty agree that college professor do indeed convex role 
models a= thev practice their profession . It does not 
follow, however, that students and faculty agree on the 
i mpor t anc e of each . Since both qr ou d s aqr eed that the role 
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of the professional educator and mentor were mo = t important, 
it seems plausible that a concerted effort should be made to 
convey to faculty this projected model. This could be done 
through various staff development activities possibly 
involving students. This effort should receive 
administrative support and include administrators in * 
role-playing setting. 

Since the provision of mentorships and the sponsor. ng 
of various kinds of internships is viewed as an important 
role in higher education, administration should restructure 
the organization; the way of accounting faculty load and 
change FTE formulas, to enhance this type of faculty 
i n vo 1 vemen t . 

Opportunities should be made available to faculty =o 
thev can develop those qualities identified bv the stud > . 
This could Le done in the form of professional workshops, 
quality circles, peer interaction or an/ number of other 
professional activities. Th » = , again must be 
en thus i ast i ca 1 1 v supported b> administrators especially 
those involved with staff development. 

Finally, higher education facult- who can be identified 
as having those qualities which project one or more of the 
role models identified, should be approached and invited to 
meet and interact ■•• • ^ h colleagues. Tn i s should be done i r a 
professional, non-threat setting and be understood b- the 
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profession as a means of improving the professional 
performance of the college professorate. 



CO NCLUSION 



The stud^' was conducted for the purpose of determining 
whether professors as role models are part of the collegiate 
experience of the majority of students and it so what 
specific role models do thev con^e^. A further purpose of 
the research was to determine the implications of the data 
tor the improvement of teaching and management in higher 
educa t i on . 

Trie studv utilized students and faculty from the 
College of Education at the Urn "ersi tv of Nevada and the 
University of Idaho. The populat'on included undergraduate 
and graduate students, junior and senior professors, and 
administrators. Two questionnaires were developed based on 
the literature and used to collect the data. 

Based on the data collected and ? revi ew ot literature, 
four major role models were identified as models conveyed to 
students by professors. The t : e included the ACADEMIC, 
MENTOR , CITIZEN and FRIEND, The academic model represented 
the academician and scholar I . person who was pr ote s = t cnal W 
i n " o i « • e d and related a Ice for learning. The mentor model 
"»as represented by a professor who was personally interested 
in students, could individualize programs and learning, and 
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provide an exemplar personal model. The citizen mod 1 was 
someone who believed in community interaction 
represented hi? p rof ess i on outside the ac adem i c omm n i t v. 
Finally, the friend was seen as a faculty member • was 
warm, friendly and easy to talk to. Th i s person ^^^nted 
a professor who could casually taik with student^ d relate 
to them in an informal manner . 

The models listed were identified by students and 
professors of higher education as those most readily 
conveyed by professors as they practice their profession. 
It appears from the data that professors should be m.\de 
aware of the types of models that they convey either by =om* 
from of staff development tuork or some other means of 
communications so that the>- understand the imp?:t upon 
students. Perhaps professor = can then more readil^ effect 
learn»ng *nd help students place it into realistic 
perspective 
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HIGHER EDUCATION FACULTV AS ROLE MODELS 



-Student Questionnaire- 
by 

George Kavtna, Ed . D . 
Uni»»ersi ty of Nevada 

iU 

Me 1 v i n J. Pedras, Ed.D. 
Un i vers i tv of Idaho 



This su/vey instrument provides a series of stat eme n t = 
regarding the impact that college faculty have had upon you 
a? they practice their profession of teaching and advising. 
Ir, an effort to help wi h the understand* ng of specific 
roles that higher education facultv project to students, 
especially that of mentor/ad'M sor , may we solicit your 
cooperation in completing this questionnaire. Indicate your 
l<-vel of agreement with each statement and with respect to 
any or all of your college professors since you have been a 
student a t in ' institution of higher education. Respond to 
each statement oy indicating /our level of agreement on a 
scale of 1 to 3. 1 indicates the lowest level of agreement 
and 3 the h i gh^s t level. < 1 . 0 i s =*qr ee , 2 . Agr ee , & 3 . 
S tr on q 1 v nor ee; 



1 2 



A Sh 1. It is important for .< mentor to convev :< 
personal interest in me. 

D A SA 2. rts a student in an adult learning situation, I 
prefer tasks at • 1 ar i ous levels of comp 1 e < i t v & 
structure. 

P A -A 3. Continuous feedback to me on mv performance i = 
essential . 

D h SA 4. It is important for the mentor to help me 
learn th i ngs . 

- M -'A 5. It i = i mpor t : n t for me to be given 
r e =pon = i b i 1 i t ✓ for mv own learning, 

& A '-'M 6 . It is important for a me n tor to respect me b/ 
1 i st en i f i Q , accepting m> iaeas and &1 1 om i ng me 
to d i aqn o = e m ✓ needs . 
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It is i moor t an t for a men tor to all ow me 
direct participation in evaluation. 



It is important tor a mentor to allow me to be 
actively involved in the planning and 
implementation of the learning experience. 

In a mentoring situation it is important tor 
me to haue a structured core program. 

In a mentoring situation it is important tor 
me to be allowed divergence. 

Too manv goals -frustrate me. 

Having a mentor as an e sample is important to 



A men t or =hou 1 d convey learning by ex amp 1 e . 

The essentials ot a mentorship should be 
obs erv ab 1 e . 

The personalities ot a men tor and s t ude n t 
should be harmonious. 

^ college protestor s role outside of the 
classroom or laborator> has a gr e 9 t effect 
upon me . 

It is important for me to v i cm col 1 eqe f acul ty 
as members of the communitv. 

It is important for me to be able to interact 
with college faculty in a social setting. 

I Eeek out *nd talk with college f*cultv who 
seem to have a similar personality to mine. 

If is important to me for college faculty to 
^hare their personal experiences. 

If asked to describe the most important role 
model that a college professor could convey to 
/ou what would that be" 



me . 
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-Facu 1 t y Questionnaire- 

bv 

George hauina, Ed . D . 
Un i vers i tv of Nevada 

& 

Me Km n J. Pedras, Ed.D. 
Uni ver = i t\ of I daho 



This sur^ev instrument provides a series of statements 
regarding the impact that college facultv have upon their 
students. In an effort to help with the understanding of 
specific roles that higher education faculty project to 
students, especially that of mentor/advisor, may we solicit 
v our cooperation in completing this questionnaire. Indicate 
vour level of agreement with each statement and with respect 
to any or all of your college =tudent= since you have been a 
facult/ member at any institution of higher education. 
Respond to each statement by indicating rour level of 
agreement on 3 -cal e of 1 to 3. i indicates the lowest 
level of agreement and 3 the highest le»»el. <1. Disaoree, 



2. Agree, te 



Str onol v HQree ) 



D A SA 1 . It is 1 mp or t an t f or 5 men tor toe on v e v a 
persons 1 interest in the student. 

D A SA 2. A= a mentor I share a b*sic trust with mv 
= tuden t* . 

D m SA 3. rt= a college professor I =hare opinions and 
t dea = w 1 th rn / = tuden t = . 

P A Sh 4. h mentor complements rather than dominates 
the men tor -men tee relationship. 

l 1 ri Sh 5. ^ mentor creates a good working climate for 
a men tee 
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D A SA 7. A mentor should utilize mutually agreed upon 
criteria when evaluating a student. 

D A SA 3. As a mentor, it is important to i nd i v i dual 1 2 e 
student development unencumbered b> age or 
timing requir emen ts . 

D A SA 9. As a college pr of ess or, it is important to 
Provide my students with a multitude of 
opportunities for attending to relevant 
behaviors to de'»e 1 op intellectual compe tence , 
commun 1 ca t i on skills and in ter personal 
skills. 

D A SA 10. As a mentor, mv role is to facilitate 
developmental growth bv supporting and 
challenging the men tee. 

D A SA 11. m mentor should structure specific goals for 
a men tee. 

D A SA 12. ms a mentor, I view the men tor -men tee 
relationship as being complementary, 

D A SA 13. A mentor should convex ] earn 1 nq bv example. 

D h SA 14. As a mentor, m »' role 1= to nurture and guide 
the men tee . 

D A SA 15. The personalities 0+ a mentor and student 
shou 1 d be harmon 1 ous . 

D A SA 1g. A college pr of esor ' s role outside of the 
classroom or labor?tor/ can have a great 
effect upon studen ts . 

D A SA 17. It is important for college faculty to convey 
var 1 ous soc letal roles to students. 

D A SA IS. It is 1 mpor tan t for col 1 ege f acu 1 t v to 

interact with students in a social setting. 

D A SA 19. As a college professor, it is important to 
pro 11 1 de experiences for students outside of 
face-to-face meetings. 

D m bA 20. It is important for college faculty to shar* 
their personal experiences with students. 

21. If asked to describe the most important role 
model that > ou , as a college professor, can 
convey to students, wh 3 1 Mould that be ~' 
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STUDENT QUESTIONNAIRE TOTALS AND PERCENTAGES 
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FACULTY QUESTIONNAIRE TOTALS AND PERCENTAGES 
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STUDENT DESCRIPTIONS QF ROLE MOPE L S 



A person who: 



Is competent and knowledgeable in the teaching are* 
Is a humane instructor 

Enjoys his field and can give practical examples 

Is easy to get along with and has a sense of humor 

Is a sel t-achie^er and stays abreast of his/her field 

Is a successful and experienced professional willing to 

relate experiences 
Sets high standards and is academically demanding 
Is a hard worker 
I s a good adv i sor 

Is a well respected and experienced citizen of the community 

Is helpful 

I s prof essi onal 

Is open and honest 

Displays a positive attitude 

Conveys the value of education and has humanistic qualities 
Is interested in students 
Sets good examoles 

Displays resoect for individual students 
Is a role mode 1 

Is someone that students can casually talk i-uth on an 

i n formal bas i s . 
Exhibits fairness, asser t i veness and agar es s i "ene = = in 

teach i n g 
Teaches by example 

Models excellence and has rapport with people 
Practices what he/she preaches 
Is enthusiastic and energetic 
Is a friend 

Is interested in students career goal = and helps them attain 

those go? 1 s 
I s an exemp 1 ar 
I s organ i zed 
Can relate to students 

Is an older, more mature *nd wiser friend 
Has respect for students as people 

Convevs understanding of bro=>d v i e^s regarding how b 

particular field relates to life in general 
r e e p = current "n th ones •Meld 
c ^cilitates learning 
D i 3 p 1 3 v = 3 n inquiring mind 
lm = D 1 a ' = 1 i f e - 1 on q learning 
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FACULTY D E'ECRI FT I DNS O F c OLE MODELS 



A per son who : 



Exhibits -flexibility, is open ^nd iincpre 

Conveys schol arsh i p 

Conveys excitement -for learning 

Fosters student growth; intellectually and personnally 

Is a cannc, and capable instructor 

Is understanding and encourages per = on a 1 growth 

Is firm and fair 

1= * pursuer of knowledge and truth, and believes in its use 

for the benefit of mankind 
I a c ompe tent pr of e ss i on a 1 

Is ? leader that is responsible, honest and interested in 
peop 1 e 

Is ? kind, caring human being 
Exhibits a love of learning 
I e a good examp 1 e 
Displays professionalism 

Is * knowledgeable teacher with high instructional = i- ills 
Is an effective counselor and facilitator 
Is warm, committed and concerned 

Demonstrates alternative behaviors mh i ch generate 

=e 1 f-search i ng 
Can relate continual lifetime education 
Displays a christian lifestyle 
Is actively involved professionally 
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